Sequenced Lesson Overviews for Teaching Storytelling Techniques

These mini-lessons were taught in conjunction with the classroom teacher and integrated into a unit on folk and fairy tales.  Students came to the library for mini-lessons and practice.  The lessons are listed for you in order to provide an idea of the sequence of skills.  You will want adjust the lessons to meet the needs of your students and the unit objectives.

Information Literacy Standards: 1, 2, 3, 4, 5 
Skills: public speaking, voice projection, eye contact, use of gestures, phrasing, sequencing, retell, self-evaluation

Mini-lesson #1--Unit Introduction

· Model storytelling 

· Share a brief history of storytelling. 

· Provide adequate time for students to choose a story and read it several times.

Mini-lesson #2: Learn the Beginning and Ending 

· Explain that a storyteller does not memorize every word.  Refer to different versions of a folk tale and remind students that each storyteller makes the story his own by adding or changing little details.  The storyteller shouldn’t use the exact words from the written page.  Telling a story with little variations creates a unique version—a goal for any artist. That said, it does help to memorize the first and last sentence so the teller knows how to start and stop.

· Using their chosen story, students write the beginning and ending sentence in a storyboard or story map.  Using these as notes, students practice with a partner saying both sentences aloud.

Mini-lesson #3:  Sequence the Story using a storyboard or story map

· Students sequence the rest of the story.  Upon completion, divide the class into pairs and with their notes retell their stories.

· Each day divide students into pairs and provide ten minutes for each student to retell her story.  With each retelling encourage students to rely less on their notes.

Mini-lesson #4: Develop Character Voice

· To make the story interesting, encourage students to use a different sounding voice for the main character.  (One voice variation is usually enough for beginners.)

· Try the Voice Game:

· Brainstorm a list of different ways to change a character voice. (i.e.- loud, low, whines, slow, lisp, teenager, granny, Southern dialect)

· Sit the class in a large circle.  Choose a phrase for the class to repeat in different voices. 

· Go around the circle, letting students repeat the phrase using different voices, remembering that the words need to be enunciated so they are understandable 

· When finished, ask the class to consider the voices they heard and choose one for a character in their story.  Think of a sentence or two that the character might say in the story and practice saying it to a partner.  Ask several students to model their sentences before everyone practices their retelling.

Mini-lesson #5: Create a Repetitive Phrase

· Discuss how to find or develop a repetitive phrase. Students then choose and write the repetitive phrase they plan to use in their notes, and practice saying the phrase with a partner

· Locate at least three places in the story for its use and make notations in storyboard/map.

· Provide time for multiple practices.

Mini-lesson #6: Practice Pacing, Pausing, Phrasing  (may need to extend days depending on group)

· Demonstrate the telling of an exciting part of a story using a monotone voice and at a slow pace.  Ask students to identify what made the story seem boring.  Tell the same part again, except vary the pace (slow down to build anticipation, speed up to build excitement)

· Demonstrate a part of your story that requires a pause just before the repetitive phrase to invite audience participation. Tell a very exciting part of your story using a short pause to develop tension. Discuss techniques and what they add to a story.

· Demonstrate phrasing first by showing the wrong way (once…upon…a…time there…lived…a sweet…princess) and again fluently.  Ask students to explain the differences.

· Provide practice time after teaching each of the above techniques so that students can apply the skill to their story.  

Mini-lesson #7: Develop Stage Presence 

     •    Tell parts of a story, modeling both good and bad use of gestures. 

(Nervous fidgeting detracts from storytelling as well as any public speaking--and most of the time the speaker is unaware of the body movements.)

· Develop students’ stage presence by: 

· Practicing the way they wish to perform (sitting or standing or both)

· Choreographing hand gestures to go with the repetitive phrase.

· Keeping the gestures/movements simple 

Mini-lesson #8: Practice Makes Perfect
· Model good and bad examples of voice projection and eye contact. 

· Videotape practices if possible.  Students view and self-evaluate themselves, using a rubric. 

· Provide several more days for practice in the classroom and at home. 

For a rubric example go to: 

http://jsnyder444.googlepages.com/librarymanagementmaterials
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